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Within the field of English language teaching (ELT), native-speakerism is shown to
be a dominant ideology that exerts influence on individuals involved within ELT
(Holliday, 2006), especially in countries where English plays a significant role in the
school curriculum as well as entrance exams, such as Japan (Houghton and Rivers,
2013). This chapter takes a constructive perspective towards Native-speakerism and
regards it as being produced and reproduced through discourses at the institutional
level, such as in school curriculums, teaching policies or teaching methods, as well
as at the individual level, such as daily interactions among individuals involved in
ELT. Taking a constructive position, this chapter views individuals as possessing the
agency to frame discourses and thus to exert impacts on native-speakerist ideology.
While native-speakerism was based on an assumption on the existence of a stable
community (Seargeant, 2013), scholarship has pointed out fluid phenomena exists
in social categories such as language, culture, race and ethnicity due to the increase
of mobile populations under the process of globalization. This chapter thus aims at
understanding how mobile populations interact with native-speakerist ideology
through four cases of migrant students learning English in Japan, who experience
both English native-speakerism in ELT and are also exposed to Japanese native-
speakerism in Japanese society.

Native-speakerist ideology and its assumptions

Native-speakerism is a prevalent ideology which has been proposed in ELT (English
teaching field) by Holliday (2006) as ‘characterized by the belief that “native-
speaker” teachers represent a “Western culture” from which spring the ideals both
of the English language and of English language teaching methodology’(pp. 385).
This definition of native-speakerism demonstrates its colonial feature as there is a
superiority attached to those who are labeled as “Western’ to those which are labeled
as ‘non-Western’. Holliday’s definition not only demonstrates the unbalanced value
attachment and power relations between NS (native speakers) and NNS (non-native
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speakers), it also implies the labels of NS/NNS are not purely linguistic but also
related to other social markers. This definition was further elaborated by Houghton
and Rivers (2013) who added a humanist perspective to this unbalanced power
structure and emphasized that native-speakerist ideology was ‘prejudice, stereotype
and/or discrimination, typically by or against foreign language teachers, on the basis
of either being or not being perceived and categorized as a native speaker of a
particular language, which can form part of a larger complex of interconnected
prejudices including ethnocentrism, racism and sexism’ (pp.14). Houghton and
Rivers’ (2013) definition reflects the real consequences that individuals experience
under this ideology. It has also been pointed out how power relations under native-
speakerist ideology intertwine with the power structure of other social identity
markers.

Based on these two definitions, research on native-speakerism unveils how NNS
teachers have been marginalized (Kumaravadivelu, 2012) as their experience and
knowledge are devalued (McBeath, 2017) and their language has been labelled as
‘deficient’ (Huang, 2018), and thus excluded from teaching materials (Manara,
2018). This marginalization also influences how NS/NNS experience the
employment processes of the educational market (Mahbood et al., 2004), teaching
role arrangements (Glasgow, 2014) as well as the students’ attitude (Calafato, 2019),
have been found to be influenced by native-speakerist ideology. Research also shows
how NS/NNS labels have racialized that non-whiteness is excluded from the NS
label (Kubota & Fujimoto, 2013) and whiteness is objectified as a commodity (Todd
& Pojanapunya, 2009). While native-speakerism was first proposed in ELT and the
majority of the research is still based in this field, there is research similar to native-
speakerist phenomena in other language teaching fields such as Japanese language
(Kusunoki, 2018), and in a broader social context outside of educational institutions
(Jensen, 2011).

Native-speakerist ideology is argued to be based on a combination of a
psycholinguistic and nationalist assumptions (Seargeant, 2013). Psycholinguistic
assumptions are based on critical period theory (Penfield & Roberts, 1959) which
has dominated second language acquisition field. This theory argues a remarkable
difference in language between individuals who acquire it before teenager-hood and
those who acquire it after this period. This assumption explains the ‘authenticity’
attached to NS language which is regarded as superior to its NNS counterparts. The

psycholinguistic assumption also combines with a nationalist assumption where an
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imagined stable community exists, and those who are inside the community are able
to acquire the language and culture knowledge which are qualitatively different from
those who are outside of the community. This assumption demonstrates a belief in
the single-layered relationship among language and culture which serves as a
guarantee for membership within the community. This assumption thus explains the
belief of cultural representation towards NS. Both assumptions are imagined as a
stable community with fixed boundaries that distinguish social identity markers
between individuals inside and outside of the community.

The construction of native-speakerist ideology and the agency of fluid
populations

This chapter regards native-speakerist ideology under the definition of ideology
being as ‘widespread systems of knowledge and belief” (Lowe, 2020) which help
people construct their relationships with their living world (Hall, 1985). Taking a
constructive position, this chapter views ideology as not existing inside of
individuals per se, but in the construction of meaning in a discursive interplay within
every individual, which thus occurs on a social level (Mumby, 1989). As a field of
meaning construction, it is said that ideology serves as a site of struggle among
people who try to demonstrate or contest different terms and attach value to them
positively or negatively (Mumby, 1989). Consequently, the process of this meaning
construction inevitably depends on the power of individuals or groups who take part
in the process. Following this logic, ideology is often regarded as a tool for dominant
groups to legitimatize themselves through construction of their beliefs as natural and
universal (Eagleton, 1991). As such, ideology not only produces the ‘subjects of a
given social order’ (Mumby, 1989, p. 302) but the ‘subjection’ to that order, namely
the unbalanced power relations among groups in society. The dominant power of
ideology has been the focus of ideology studies and utilizes ideology as a tool to
unveil unequal power structures among different social groups. David (2013)
proposes a concept of internalized oppression to psychologically illustrate the
experiences of marginalized groups as subjects of oppression. It is argued that the
pervasiveness of oppression leads to this salient internalization of oppression (David,
2013) which consequently facilitates the dominant group to maintain an ideology
that serves to benefit the group and continues the marginalization of the group who
internalizes it. In this sense, a marginalized group can be regarded to unconsciously
strengthen the oppressive ideology which marginalizes them.
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Yet, a double-edged function of ideology is also argued to exist due to the reason
that on the one hand, ideology tends to enhance dominate power through production
and reproduction of itself, and on the other hand, the multi-accentual nature of
ideology (Volosinov, 1973) embeds possibilities for resistance and challenge
(Mumby, 1989). Given the constructive perspective this chapter takes on ideology,
ideology is better regarded as a dynamic process rather than a fixed result.
Ideological becoming is defined as “the dialogical processes by which people come
to align with some voices, discourses and ways of being, and to distance themselves
from others” (Rampton, 2014, p. 276). This definition of ideology reflects the agency
of individuals in constructing ideology during their interaction with others via
constructive discourses. Discourse is defined as ‘a group of statements which
provide a language for talking about — i.e. a way of representing — a particular kind
of knowledge about a topic’ (Hall, 1996, p. 201, citing Foucault). Although discourse
is often regarded as the representation of ideology, it is constructed by individuals
who exert their agency in the construction of discourses. Lowe (2020) proposes a
frame analysis in understanding ideology where framing is defined as “a process
whereby people draw on discourses to mobilise their ideological resources in
meaning making” (p. 58). This leaves a room for the agency of a group to resist and
challenge as well as to exert their power through everyday semiotic interactions. As
such, the role of construction of meaning and ideology can be understood as not only
limited to institutions that possess power but also open to interactions among
individuals in society. Ideology does not guarantee a smooth reproduction of itself
(Hall, 1985) and multiaccentuality serves as a space that can embody discursive
events of resistance that exert agentive power (Mumby, 1989).

Against this background, this chapter thus regards native-speakerist ideology as in a
constant constructive process at macro, meso and micro levels where discourses are
produced and framed by individuals who exert their agency in either maintaining or
challenging native-speakerist ideology. While ideology is argued to facilitate the
dominated group to maintain an unbalanced power structure which benefits
themselves (Mumby, 1989), this chapter focuses on the marginalized group under
native-speakerist ideology in order to unveil how the marginalized group exerts their
agency in framing discourses under native-speakerist ideology, and thus how native-
speakerist ideology maintains or deconstructs itself through this discursive process.

As stated above, native-speakerist ideology assumes a stable community where

people inside the community are expected to reach a linguistic proficiency and a
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level of cultural knowledge that is remarkably different from that acquired by
individuals outside of the community. Consequently, native-speakerism positions
those who are labelled as NS as well as NS language as ‘authentic’ with superior
authoritative value. These assumptions of native-speakerism are questioned by
concepts such as ‘World Englishes’ and ‘English as an International Language’,
which values NNS forms of English, and concepts such as translanguaging
(Canagarajah, 2011) and metrolinguistics (Otsuji & Pennycook, 2011), which
fundamentally question the existence of stable communities. These concepts
emphasize a fluid reality where the boundaries within and among communities,
languages and cultures are blurred. Under these blurred boundaries, there no longer
exists a clear difference between NS and NNS language, and thus the native-
speakerist assumptions on an existing hierarchy between two also become
indefensible. This fluid reality and the blurring of boundaries are best represented by
groups of mobile populations. Mobile populations carry their language, culture,
nationality and ethnicity across borders where they contribute to increasing diversity
among (and within) these categories. Yet, under a native-speakerist lens, existing in
nation-states or in educational institutions, mobile populations are placed in an
inferior position for their unevenly developed linguistic resources and mixed
positionality in identity categories. In other words, mobile populations, while
possessing the potentiality to challenge native-speakerist ideology, have been
marginalized under this ideology. This chapter thus focuses on a mobile population
group in Japan to explore how native-speakerist ideology maintains or deconstructs
itself through their framing towards oppressive discourses.

Migrants learning English language in Japan

This chapter applies multiple interviews with four migrants in Japan. Vladimir® was
originally from Russia and speaks Russian at a native level. Chau was born and
raised in Vietnam and speaks Vietnamese at a native level. Satoshi was originally
from Nigeria and speaks Arabic and French at a native level. Yuen was born and
raised in Taiwan and speaks Mandarin Chinese at a native level. All of them have
spent one and a half years in a Japanese language school to learn Japanese after they
came to Japan. While Chau was enrolled in an international university, the other
three were enrolled in KOMO, a language institution, as English majoring students.
Satoshi was also enrolled in an international university after he graduated from

KOMO, while Vladimir was recruited into an international company in Japan. Yuen,

3 All the names of participants and schools are pseudonyms.
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different from the group, was recruited into a Japanese company. None of them speak
Japanese nor English as their native languages, which is the same as the researcher.
Although the researcher was also working as an English teacher in KOMO, all of the
participants were not students of the researcher but were introduced through a snow-
balling method by either school staff or other students.

Native-speakerist ideology intertwining with neoliberal meritocratic
ideology

All the participants in this study reported experiencing native-speakerist ideology
towards Japanese language within educational institutions when they underwent the
school curriculum including English language. These experiences also occurred
outside of educational institutions during their daily lives. Experiences under
Japanese native-speakerism includes their Japanese NNS language being devalued,
Japanese speaker-hood being denied and othering from the Japanese community.
Among them, Japanese native-speakerism was mostly demonstrated at both meso
and micro levels where migrant students were constantly exposed to a NS language
level requirement and where their Japanese NNS language was denied during their
English acquisition process in KOMO.

(Excerpt 1, Yuen, 1* interview)

Y: Yes. In the beginning, I heard that there would not be any classes on
translation during the first year. So I was surprised that translation was included
in teacher’s teaching plan.

R: What was the situation like when the teacher asked you to improve your
Japanese? Did he write you an email or talk to you?

Y: He said that in front of the whole class (laughs).

R: Oh, dear! Could you describe the situation a bit for me, if you remember?

Y: Well, there was once I didn’t get good score. And the teacher was giving the
exam paper to everyone in the class. When he gave me mine, he said, Yuen, your
Japanese was, was the most miserable one in our class. Because KOMO provides
Japanese support classes for those whose proficiency is lower than N2, the
teacher at that time suggested me to take the classes.

(Omitted)

R: I'see. You were then, I’'m wondering how did you feel when the teacher said
that to you?

Y': Pretty humiliating (laughs). Yeah, I can understand my Japanese ability is not
enough. But I never thought I would be told like this. Even though it was break
time, maybe nobody was listening, but still he was telling me when everyone else
was there.
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In the above excerpt, Yuen described a ‘humiliating’ experience where his Japanese
NS teacher who was teaching English pointed out in front of his classmates that
Yuen’s Japanese language was the most ‘miserable’ one in the class. The teacher’s
comment towards Yuen’s Japanese language demonstrates the power relations
between NS and NNS where NNS language is regarded by NS as inferior. It is
notable that KOMO streams English major students into different classes based on
their TOEIC scores and Yuen was streamed in the top class for English majors that
was comprised of 30 Japanese NS students and 4 migrant students. It can be seen
that the adjective ‘miserable’ which the teacher used to describe Yuen’s Japanese
was based on a comparison between Yuen’s language and that of his Japanese NS
classmates. In other words, Yuen’s language was denied under a NS language
criteria. In addition, Yuen mentioned the course he took was not a translation class
but a class for English skills. In other words, the Japanese NS teacher applied a
translation method to teach English language in a class which requires a high
Japanese proficiency. As most of the students in the class are Japanese NS, the
translation teaching methods creates a distinction between Japanese NS students
whose Japanese language was acknowledged by the Japanese NS teacher and
Japanese NNS students whose Japanese language was denied and excluded. As such,
it can be said that Yuen’s Japanese language was denied and thus marginalized under
a native-speakerist learning environment.

(Excerpt 2, Yuen, 1% interview)
R: I see. Did you take the Japanese support class as the teacher suggested?
Y: I asked the staff in KOMO and they said I’ve already passed N1, so they said
the content there would be too easy for me. So I didn’t take it. I also asked other
students in my class who took those Japanese support class. They also said it was
easy and didn’t recommend me to take the classes.
R: So you are saying that the Japanese support classes provided by KOMO could
not satisfy the Japanese proficiency requirement of your teacher, or the Japanese
proficiency requirement of translation teaching method?
Y: Yes, they told me that the Japanese support classes aim at making sure you’re
fine with your daily life Japanese use.
R: 'm also wondering, is there any Japanese requirement when you were
enrolled in KOMO? I mean is there any Japanese proficiency test you need to
pass to be enrolled?
Y: When I was enrolled, I remember that everyone with N2 or N3 level of
Japanese proficiency can be enrolled. But if you looked at other foreign students
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in KOMO, this requirement seems to be not strict. It could be just a preferrable
qualification rather than a required one.

As Yuen’s Japanese language was denied by his Japanese NS teacher and the NS-
orientated teaching method, he was suggested to attend the Japanese language class
provided by KOMO for Japanese NNS students. In the above excerpt, Yuen
mentioned the staff in the Japanese class suggested that he not to take the class for
the reason that Yuen has already attained the highest Japanese proficiency test
certification and that the Japanese class aims at helping students cope with daily life
in Japanese. It can be seen that there was a huge gap between the Japanese support
provided by KOMO and the Japanese requirement imposed on Yuen. While the
Japanese language class failed to help Yuen to meet the requirement from the
Japanese NS teacher, Japanese support in KOMO shifts the responsibility of filling
the gap between the NS requirement and Yuen’s language proficiency to Yuen as an
individual rather than questioning the institutionalized NS-oriented requirement
itself. In other words, it only functioned as a justification of institutionalized NS-
oriented requirements.

This justification by Japanese support system is also demonstrated in Japanese
language schools for migrants in Japan in general. In a similar fashion, Japanese
language schools aim at helping students reach the highest level in Japanese
proficiency test, and to cope with everyday life in Japan. In other parts of the
interview, Yuen mentioned one reason he felt humiliated was the fact that he had
already attained the highest level in terms of the Japanese language proficiency test,
which he accomplished soon after he entered a Japanese language school before
KOMO. Yet, as what has been reported in all participant’s cases, their Japanese
language was denied and excluded once they entered another educational institution
or working in Japanese companies. Thus, it can be argued that there is a gap that
exists between the highest level of Japanese proficiency test that NNS can reach and

the Japanese requirement that migrants are faced with.

As language proficiency test aims at evaluating test-takers’ proficiency based on the
‘correctness’ under NS language criteria, they function to divide NS and NNS
language. The fact that language proficiency tests were made for NNS and exclude
NS demonstrates a distinction between NS and NNS language where NNS are
positioned in the NNS category of language and NS language is positioned as the
goal to attain. While the ‘correct answer’ of language proficiency tests is based on a



The preservation of native—speakerist ideology 71

NS usage of language, and the test-takers, namely NNS, were required to perform
the way test requires, the test thus attaches an absolute authority to NS language and
a denial towards NNS language. Shohamy (2013) argues that discourses of power
relations are produced in language tests as certain language is constructed as
preferable and legitimate while other forms of language are marginalized.
Consequently, the language proficiency test functions in a way to push NNS test-
takers to adapt their language to NS and thus internalizing more to native-speakerist
ideology.

In addition, language tests also produce a discourse where NNS are making efforts
to reach NS language level since there exists a highest ‘goal’ of ‘correct language’
which a test-taker could reach. Yet, as what has been described above, achieving this
goal did not guarantee their languages being accepted. This explains Yuen’s feeling
of shock while he thought his Japanese language met the requirement as while he
attained the highest level in language tests, he failed to meet the language demand
imposed on him while living in Japan. It thus serves a function to shift responsibility
to NN to fill the gap between their languages and a NS demand. In a similar fashion
to Japanese language support in educational institution, a Japanese language school
combining language proficiency test, which were unique to NNS and legitimize the
distinction between NS and NNS, failed to provide sufficient language support for
NNS students to meet the NS requirement in educational and working contexts. Thus,
these institutions only function as a driving factor to push Japanese NNS towards the
internalization of native-speakerist ideology.

Undergoing these institutionalized driving factors, NNS students could barely resist
as these factors are embedded in neoliberal meritocratic educational system that
requires individual’s self-adaption to the market. Although neoliberalism is a
concept used in economic and political field to describe a system emphasizing a free
market without any interference from any forces (Holborow, 2015) and characterized
with an individualist and competitive feature (Block et al, 2013), it is argued that
neoliberal ideology became a “common-sense way many of us interpret, live in, and
understand the world” (Harvey, 2005, p. 3). This prevalent neoliberal ideology is
also shown in educational market where students are expected to adapt themselves
to the market rule through a form of competition without interference. This
competition intertwines with a meritocracy belief that effort should be the crucial
factor to decide individual’s success (Suzuki & Hur, 2021). The failure of Satoshi

who attempted to challenge the school rule illustrates these intertwining ideas.
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Satoshi, who was also enrolled in English major in KOMO was faced with a similar
difficulty of the NS language requirement as Yuen where this NS-oriented learning
environment impeded him from English acquisition. Yet, when Satoshi attempted to
negotiate with the school staff on the difficulty that Japanese language caused him,
he was rejected from making any adjustment on school’s rules for him.

(Excerpt 3, Satoshi, 3rd interview)
S: Yes, that’s why I sent them an E-mail and we discussed about it today.
R: What did they day?
S: They said well, we can’t make an exception for you, because if we make an
exception for you we have to do it with for a lot of people. I told them TOEIC
was in English. But they say you still need Japanese.
R: They said what? You understand Japanese?
S: You still need Japanese.

In the above excerpt, Satoshi was describing an English test which he needed to pass
to be promoted to the second year. Satoshi was streamed into the top class among
English majors and reported that the contents of the English part in the test to be
fairly easy. Yet, Satoshi was required to answer all questions in Japanese language
which became an obstacle for him and even placed him at risk of not being promoted.
It is notable that Satoshi reported no difficulty in communicating with his Japanese
NS classmates in Japanese language but the written Chinese characters in Japanese
language that were required in the test were difficult for him. It can be said that this
English test also institutionally established a NS-oriented system that excludes
Japanese speakers who do not reach this NS level criteria and thus benefit Japanese
NS students. In addition, school staff rejected Satoshi’s negotiation for the reason
that it would be “unfair’ for Japanese NS students who have difficulty in English
language, so the only way for Satoshi to manage this issue was to ‘work more’. The
logic of ‘fairness’ behind the school staff’s answer demonstrates a neoliberalist
meritocratic ideology as it showed their logic that since Japanese NS had difficulties
in this test as well, no adjustment should made for Satoshi’s difficulties despite the
fact that this was an English proficiency test and the former’s difficulty was in in
English language proficiency while Satoshi’s difficulty was in instrumental Japanese
language. The ‘fairness’ that was emphasized in KOMO reflects the market, which
is the school’s rule in this context, is believed should be free from any interference,
which is any adjustment made by the institution. It can be seen that this neoliberal
discourse places NNS students in an educational market with rules that benefits NS
students. Apart from that, the suggestions made by staff which require Satoshi to



The preservation of native—speakerist ideology 73

work hard reflects a meritocratic idea that believes the effort made by an individual
rather than luck should be the criterion that decides the success of the individual
(Suzuki & Hur, 2021). Consequently, the responsibility was shifted from the
institution to migrant students as individuals who are expected to adjust themselves
to the educational market. As such, it can be seen that there exists an intertwining
between native-speakerist ideology, which the educational system is based on, and a
neoliberal meritocratic ideology in that everyone in the market should compete in an
identical way so that there is an ‘equality of opportunity’. In addition to the
justification from Japanese language support system, this intertwining thus enhances
the disadvantages that are caused by native-speakerist ideology which provides
migrants students with no opportunities to negotiate with the native-speakerist
system. Consequently, migrant students showed tendencies of adapting themselves
to this system and thus reinforced native-speakerist ideology. The adaption in this
intertwining system is best illustrated in Chau’s case, who was enrolled in a Japanese

language program in an international university.

(Excerpt 4, Chau, 4" interview)
C: In case of university, it’s about 100%.
R: In any contexts in the university? Even when you are taking classes?
C: Taking classes, yes. There were almost all Japanese, when I took classes, it’s
Japanese..everyone is the same, the teacher did not compare, just like a native.
R: You mean teacher didn’t treat you differently?
C: Yes, everyone should do the same.
R: Oh, that’s interesting, even when you take classes. So you don’t have the
feeling like if you were a Japanese native, it would be easier for you?
C: Yeah, sometimes. For example, the Chinese characters are so difficult that I
have to look them up in the dictionary.
R: But the teacher didn’t treat you differently?
C: Exactly.
R: Isee. So.. I see. For example, you mentioned last time that you need to write
all final papers in Japanese.
C: Yes, all in Japanese.
R: I think you said it was difficult. You mean the teacher didn’t treat you
differently in that case as well?
C: Yes, no difference. Regular, I think the teacher would just evaluate me as a
regular student.
R: The teacher..
C: yes.
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R: Oh, can we understand your words this way? You are required, required?.. to
perform at the same level as Japanese students?

C: I wished he could be nicer, but he’s a strict teacher, there is nothing I can do.

All the participants were asked to self-evaluate on the degrees of nativeness in
different contexts of all the languages they use and asked to describe the reason for
their evaluation. Similarly, as other participants, Chau evaluated herself at different
degrees of nativeness within a single language. The above excerpt demonstrated the
reason Chau evaluated herself as 100% Japanese nativeness in the context of her
university tasks in that she needed to conduct these tasks entirely in Japanese. On
one hand, Chau reported difficulty in Japanese language such as with Chinese
characters. On the other hand, Chau insisted that professors would evaluate her in
the same way as Japanese NS and that is the reason for her 100% nativeness self-
evaluation. In other words, Chau’s evaluation demonstrated that rather than the self-
recognized Japanese ability, Chau made the evaluation on a salient requirement that
she felt the need to perform with 100% nativeness. As Chau expressed that she
wished the teacher could be more tolerant of her Japanese language at the end of this
excerpt, it can be argued that the Japanese NS requirement was not a pleasant
requirement for her. Chau’s comments illustrate how native-speakerism 1is
intertwined with neoliberal meritocratic ideology that she was asked to adapt herself
to the educational market and how, as a result, Chau internalized this native-
speakerist requirement on herself despite the fact that this requirement demonstrates
an exclusion of her Japanese language. Given that Yuen also reported the tendency
to adapt, it can be argued that native-speakerism preserves itself through intertwining
with neoliberal meritocratic ideology in education which forces NNS to adapt
themselves rather than challenging this ideology with the fluid reality they carry,
despite the fact that this ideology marginalizes themselves and their language use in
the first place.

Native-speakerist ideology intertwining with racism

Different from Yuen and Chau, native-speakerism preserves itself through the
intertwining with another ideology, racism, in the case of Vladimir who was the only
Caucasian-looking participant among the four. Vladimir experienced Japanese
native-speakerist ideology inside the educational system and outside in a broader
social context where his Japanese language as well as his Japanese speaker-hood was
denied. Vladimir internalized native-speakerism in the sense that he repeatedly
described his Japanese language as ‘horrible’. In addition, Vladimir also internalized
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the native-speakerist denial of his Japanese speaker-hood and that he associated
himself more as an English NS speaker due to his race.

(Excerpt 5, Vladimir, 1% interview)
R: So you asked your teacher about Japanese college that you can learn English.
V: No, College... the best college in Japan where I can study English.
R: Why English?
V: Why English.. Because if I’'m, really want to do work in Japan... a foreigner.
I MUST know, I must speak English very well.

(Omitted)
R: So you think Japanese is not enough for foreign?
V: Of course not, I think.
R: What.. What made you think so?
R: I don't know, because many situation you come across, or a media with other
foreigners or Japanese, and every one think oh, you are foreigner you definitely
know, you definitely speak English. But I can not so... many, not many
sometimes funny sometimes strange situations when where I cannot give a clear
answer. What H AGE TV L % 77 [Please say it in Japanese]. So things very
strange foreign are asking about Japanese.
R: You mean people around you expect you to speak English.
V: Yes very well.. Like a native speaker.. but I'm not.

While Vladimir first visited Japan for the purpose of learning the Japanese language
which he assumed would give him additional value in Russian job market, he
changed his learning goal from Japanese language to English language. The above
excerpt illustrates the reason why Vladimir changed his learning goal is because he
is associated with the English language due to his ‘foreign identity’ in Japan.
Vladimir explained that people in his surrounding community expected him to speak
like an English NS due to his foreign status. Throughout the interviews, Vladimir
described several episodes where Japanese NS he encountered talked to him in either
English language or Japanese language mixed with English words despite that fact
that they were aware Vladimir could and chose to communicate in Japanese language.
Compared with other participants in this study, Vladimir was the only one who
reported that he was expected to speak as an English NS. Since Vladimir was the
only Caucasian-looking participant, this implies the possibility that the ‘foreign
status’ Vladimir was labelled under was related to his appearance, namely to his race.
Race has been argued to be a crucial factor of the NS/NNS label. Regardless of
language proficiency, research shows biological features of whiteness tend to be
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often associated with the English NS label and that non-whiteness tends to be
excluded from the English NS category (Kubota and Fujimoto, 2013). On one hand,
most of native-speakerist research focuses on the inferiority attached to racialized
NNS and values English NS as associated with whiteness (Aneja, 2018). On the other
hand, research has also pointed out the disadvantages of white English NS as they
were often objectified in advisements for commercial purposes by language
institutions. English NS reported the feeling of being deprived of their professional
identity (Rivers and Zotzmann, 2017). As the exclusion of English NS in Japanese
society has been exanimated (Hashimoto, 2018) and the distrust towards Japanese
NNS has been pointed out (Heinrich, 2005; Kusunoki, 2018), Vladimir’s experience
magnifies the complex racial elements that impact on the individuals under a native-
speakerist ideology.

As Vladimir experienced internalizing native-speakerism in Japanese society which
led to his othering experience, he also showed a tendency to reinforce this ideology.
This reinforcement was shown that Vladimir denied NNS’s qualification of being a
language teacher and only regarded NS language as meaningful for his language
acquisition. Furthermore, Vladimir placed NS language in a superior place while
denying the value of NNS language. This denial, however, is based on a native-

speakerist idea that intertwines with white supremacy and sexism.

(Excerpt 6, Vladimir, 3™ interview)

R: I’m just curious about things you said before that... You seems kind of
positive about the job or things you can do here in Japan, right? But when you
mentioned about the Vietnamese girls..

V: Of course, it depends on the people, but you know in Vietnam they don't speak
English.

R: Don’t speak what?

V: They don’t speak in English. Even if they speak very good in Japanese. I. I
don’t have even one example. I don’t know who is among Vietnamese, who has
a really good job here.

R: You don’t know?

V: I don’t know. I know a lot of Vietnamese and some of them already have
returned to Vietnam, some of them still working hard.

R: Do you think it's the problem of English or do you think it is a problem of
nationality?

V: I don’t know. Language, of course, too, but I think it's something about

nationality.
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The above conversation occurred when Vladimir mentioned about a woman he
encountered in Vietnam who asked him for information about visiting Japan since
she planned to come to Japan for the purpose of establishing a career. Vladimir
showed a negative attitude towards the Vietnamese woman building her career in
Japan claiming that ‘They don’t speak English’. Vladimir added that it was also
related to their nationality, for the reason that even they were able to reach a high
proficiency in the English language, their English language proficiency would not
guarantee them a satisfying income. It is notable that while Vladimir asserted the
English language of the Vietnamese woman as problematic, since they do not speak
English as a native language, Vladimir changed his learning goal from Japanese
language to English language for the purpose of finding a good job in the Japanese
labor market. Since Vladimir does not speak English as his native language either,
the different interpretations cast the question of whose English language is valued
more highly. When the researcher mentioned this difference to Vladimir, he asserted
the reason to be related to race.

(Excerpt 7, Vladimir, 3™ interview)

V: Because | know a lot of Vietnamese who came to Japan and work at some
warehouses, factories some combinis and other stuff. And after, all of them come
here and have to study in Japanese school. Because they need to know, they need
to speak in Japanese. Okay, no problem. After, they go to some college and
usually this is for Visa, not for their study. And after they find, most of them find
some work, but its work, its not the dream work. Not their dream. It's just the
usual work. Things like conbini or factories or something. Well, they’re people
of second, second, I don’t know.

R: Second?

V: Second...in Russia, we have second sort, second type of people. Second type
of people? So, you have different types of jobs.

R: It's like social... hierarchy?

V: I'm not sure that this place is really good for her. Because there.. she can to be
a respectful person and everyone will think about her like she's professor or she's
a doctor or she's something. But here she is just Vietnamese.

R: But I think you mentioned that you've seen in Japan you don't necessarily have
to know Japanese but can find a proper job with English, right?

(Omitted)

V: Even they can speak English, I think it's all about nationality. Same as I know
a lot of you... For example, Nepalese. Most of them, not everyone but most of
them can speak in English properly, but they can't.. Some of them really good at
English because...but they cannot, couldn't find a really good job here. So it's
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not only a problem of their...language skills. I think it's something because of
their nationality.

R: I'see. But do you think nationality is a problem for you? If you want to find a
job in Japan.

V: No. No. Because I'm white (laughs). Okay, I see. I'm not a racist. Maybe,
maybe, maybe a little bit (laughs). I'm not a racist. But if you look at the world,
you can easily find that most of really good jobs do only white people.

R: So, it's not a problem about Japanese society, but the whole world...

V: Of course, it is not 100 percent. But most of them, if you look at the most
richest man in the world or top managers of companies...and most of them are
white, most of them are men, not women. So, it's
different...of...nationality...gender or other stuff.

R: Right. But because in the beginning discussion begins when we talk about the
girl wants to come to Japan. So, it's not a problem about Japanese society.
Anywhere she went she might have this problem, is that what you mean?

V: It’s not only Japanese problem of course. But in Japan, it’s more and more
clearly. Oh, yes. You can see it more and more clearly.

In the above excerpt, Vladimir explained the reason why he perceived the
Vietnamese woman’s English language as less valuable than his. To start, he claimed
that while Vietnamese people would experience devaluation in the Japanese labor
market as their labor value would be erased and end up as ‘just Vietnamese’ doing
manual work rather than mental labor. Vladimir then elaborated his idea of other
Asian nationalities whose English language proficiency fails to guarantee income.
Compared with these Asian migrants, Vladimir asserted that his English would be
valued since he is white. This implies Vladimir’s native-speakerist ideology that the
English language of white people would be valued while the English language of
other racial groups would not be valued in the Japanese labor market. Vladimir also
added that not only regarding English language, but the labor market as a whole
would prefer white men in higher positions. This is native-speakerism intertwining
with racism and sexism leading to Vladimir’s devaluation towards the NNS language
among Asian migrants and thus reinforces these ideologies. It is notable that
Vladimir also suffered from the same ideology as he was deprived of his Japanese
speaker-hood and his Japanese language was denied. One possible explanation for
his reinforcement towards native-speakerist ideology could be traced back to the
experiences Vladimir had in Russia. While Vladimir was positioned and self-

positioned in the category of being a white person in an Asian context, it was not
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always the case in the Russian context. Vladimir mentioned racial exclusion he

experienced in Russian society.

(Excerpt 8, Vladimir, 5" interview)
V: (Omitted) And ah! it's a good example. Probably. It's like ...for you as well,
like Indian and Nepalis and Bangladesh and Pakistan. For us, they're same they
looks same and their speak same. But for them, totally different. Like even
different state, different village or different (laughs). So even when I was in
Russia. Not everyone, but some of other Russians thought I'm not a Russian.
R: Because you don't look the same as they are?
V: It's because because because because, for example, my skin not 100 percent
white. I mean, it's not as white as a white of other white people. I mean, for you
it's white. And for other Asian, it's white. And even for me, it's white. But it's a
little bit ...brownie and I don’t know...just a little bit. But it’s also...also...
important. Like, like my... my hair. It's also a little bit black. What is also like...
So, these details makes me like a person from south part of Russia.
R: Isee.
V: And, you know, like like more like Ukrainian or it's...or like Turkish. We're
like from Greece or some Italian. South part of Europe, south part of Russia. And
in Russia, we have some... not everyone, of course, but some people like, you
know... if you know, history, there were some Slavic tribes before and they were
different types of Slavic tribes. And I don't know why, but traditionally cul,
culturally origin Slavic type of ...origin, Slavic type is like a white man from
north, from north north. It's like white skin, white color, white hai, hair color. It's
like blue eyes and or maybe grey blue eyes or something like this (laughs). But
at the same time, there were south Slavic tribes and probably I don't know where
came my ancestors (laughs). Looks like they were from South (laughs) Slavic
tribes. So, for some people, it is it's matter, and they thought you're from Israel.
You like, you are, you are. You're Jewish. No, I'm not. I'm not Jewish. I'm
Russian or you know, or you are. You're Armenian. And even, even one guy
when [ was in university, that guy was from Armenia. And after the class he came
to here, asked me which village I came from, from Armenia. Which village your
parents are live. What? What are you talking about? My, my, my parents, My
mother, my grandmother their from Moscow. No no no, I understand that you're
living in Moscow now, but which village you came from before. I was like
WHAT? I'm not Armenian and I'm Russian. So even even so, even Armenian
people thought I'm Armenian. Even Jewish people thought I'm Jewish and
Russian people thought I am something someone, somebody else, but not

Russian (laughs) even though I'm Russian.
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In the above excerpt, Vladimir described his experience of racial exclusion in Russia.
First, Vladimir pointed out that there were variations in what is considered to be
‘white’. Vladimir mentioned that his skin color, including the color of his hair, did
not fit with the racial image of the majority of Russian people who have white skin
and blue eyes. This difference would lead to exclusion against Vladimir where he
would be positioned as a person from the Southern part of Russia or even as a migrant
coming from a country to the south of Russia. This exclusion is based on a fixed
nationalist idea towards the relation between race and nationality, which is an
assumption behind native-speakerist ideology. Vladimir mentioned the experience
of denial towards his Russian identity by other Russians, as well as migrants, despite
the fact Vladimir expressed his strong inclination towards a Russian identity,
especially an identity associated with the Soviet Union. From Vladimir’s description
of his racial positioning, it can be seen that being excluded from a Russian identity
was not a pleasant experience for Vladimir. This positioning is contrary to the
experience Vladimir had in an Asian society where he was positioned as a white
English NS under a native-speakerist ideology. Therefore, it can be assumed that in
internalizing native-speakerism, his experiences in an Asian context fulfilled his
desire of being acknowledged for his whiteness. In other words, in order to avoid
alienation caused by a fixed nationalist idea, Vladimir chose to adapt himself to a
racially intertwined native-speakerist ideology that is based on this fixed nationalist
idea. Vladimir mentioned the relativization among different races as he emphasized
that the variation within the ‘white’ category would be less obvious to Asian people
and the variation within the Asian category was less obvious to Russians. It can be
seen here that Vladimir was aware of this racial conceptualization in society and

justified his stance towards the Vietnamese woman with these relativizations.

Vladimir’s case demonstrates a different way of how native-speakerism preserves
itself differently from the cases of Yuen and Chau. Although Vladimir also
experienced oppressive native-speakerism intertwined with neoliberal meritocratic
ideology in an educational institution, Vladimir had a choice of escaping adaption
towards the Japanese community. Yet, he still ended up reinforcing native-
speakerism in order to avoid being alienated under this ideology. In other words,
native-speakerism maintained itself against a challenge, which Vladimir could have
fought against with the fluid reality he brought, through an intertwining racism.
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Native-speakerist ideology intertwining with English imperialism

In addition to neoliberal meritocratic ideology and racism, native-speakerism is
shown in all four cases to be closely tied to English imperialist ideology (Phillipson,
2008). All the participants reported an English-only space in their experience in
Japan. Although the university Chau enrolled in was named as an international
university, all the international narratives, or the non-Japanese narratives, created
within the university were only based on English language. In other words, these
narratives are tied to English imperialism. Although migrants with multiple
linguistic repertoires were enrolled, English was the only language that was
encouraged within the university. This is best illustrated by a space within the
university named English plaza where students were able to practice English with
teachers or with each other. According to Chau, English teachers in the English plaza
were almost all from the United States and other teachers were from Britain or
Switzerland. Being as the feature of this international university in its name, English
plaza produces narratives of English imperialism and native-speakerism intertwining
with each other. First, it produces an English imperialist narrative which forbids all
English NNS from speaking their native languages. This narrative thus positions
English language itself in a superior position to other languages. Second, English
plaza also produces a narrative where English NS are associated more with English
teaching as they dominate the teacher positions. Furthermore, the superiority was
also enhanced by the teacher-student hierarchy in Japan which students were
socialized into form middle school (LeTendre, 1994). Chau described a scene when
she visited English plaza to practice English and a teacher from the United States
provided her with life advice. The power relation unfolded in this scene showing that
NS are positioned higher in a hierarchy than NNS both in terms of English
imperialism (English being the only language allowed) and a teacher-student
hierarchy.

In a similar fashion, an English-only space was created and promoted in which
produced similar narratives on native-speakerism that intertwines with English
imperialism. In addition, KOMO also produced these narratives in its faculty
composition. KOMO divided the teaching faculties in the English major into two
groups. While Japanese NS teachers were assigned with the classes in the morning,
English NS teachers were assigned with the afternoon classes. Given the reason that
the researcher, who is neither a Japanese NS nor an English NS, was assigned with
morning classes, it can be seen here that KOMO creates a distinction between
English NS and English NNS classes. This distinction between English NS/NNS
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teachers reinforces the stereotypical role attached to teaching faculties under these
labels. Yuen reported to have no awareness of this distinction, but the preference
emerged after his experience in KOMO. It can be said that English imperialist
discourses that were produced in the English-only space enhanced the superiority of
English NS in both institutions. Consequently, it would promote the exclusion of
NNS and the possible internalization of individuals who experienced it.

Apart from strengthening English native-speakerism through the discourses
produced in English-only spaces, English imperialism also tends to reinforce the
exclusion of migrant students experienced under Japanese native-speakerism. In
addition to Japanese native-speakerism embedded in the educational system which
intertwines with a neoliberal meritocratic ideology, Satoshi also mentioned his
experiences of exclusion from a Japanese community. Through micro-level
interactions with Japanese NS in KOMO, Satoshi experienced denial towards his
Japanese identity by Japanese NS who claimed that he was told to change his
Japanese sounding name for the reason that he did not look Japanese and did not
speak like a Japanese person. This exclusion was under Japanese native-speakerism
and its fixed assumption that associates Japanese NS language to Asian racial
features, as well as a certain cultural features, while excluding elements that do not
fit these standards. While Satoshi experienced this denial towards his Japanese
language and Japanese identity, he showed a tendency to internalize it and
demonstrated a strong inclination towards an international identity. This
international identity was closely tied to English imperialism in the sense that Satoshi
demonstrated a strong belief in the instrumentality of the English language.

(Excerpt 9, Satoshi, 4" interview)
R: Do you feel English...well the question might be difficult, but what is English
for you I mean is that like a ticket that allow you to go to anywhere? What’s that?
S: Well when I was younger, it was, as I have told you it’s like a survival tool for
me. But now it’s different, because ...even if I don’t like the word globalization
but I still be inspired to be an ‘international person’. I feel like if I don’t learn
well if I haven’t learn English, I wouldn’t be able like to achieve this goal.
(Omitted)
R: But in your case, your Japanese ability has already reached a level, I mean
you can work with Japanese. In the future, do you think Japanese is necessary?
It may sound abstract but what does it mean to you? I mean learning Japanese.
S: Well since my father is Japanese, I feel learning Japanese is ... it’s like coming
back to my roots. Although my root is not in Japan. Japan is like...but for me, I
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can’t say that Japan becomes like France, they are auto sufficient, they don’t need
another language to work. Unlike French, Japanese can only be used in Japan.
French, we can use French in more than 20 countries, which is not the case in
Japan. So, this...I don’t feel like learning Japanese will be like necessary in 10
or 20 years.

R: I see, so it’s different from English, right? Because you call English as an
international language just now. So, you feel that way?

S: Yes, I feel like Japanese...well probably in the future, English will be more
used in Japan than Japanese itself. Just like...India maybe. Yes, I think I think it
will be.

In the above excerpt, Satoshi illustrated the meaning of learning English language
for him which he associated with the idea of becoming an ‘international person’.
According to Satoshi, English serves as an essential tool for him to achieve this goal
of becoming an ‘international person’. It can be seen that while Japanese language
for him is more an identity issue with low instrumentality, English language is a
necessary tool for his international identity formation. As a result, Satoshi pointed
out the possible replacement of Japanese language for English language in Japanese
society. This belief in English imperialism together with Satoshi’s experience of
exclusion led to Satoshi’s avoidance and low investment in acquiring Japanese
language. Consequently, Satoshi reinforces Japanese native-speakerism in the sense
that he embraced English imperialism and relativizes himself away from the
Japanese community rather than challenge it with the fluid reality he carries.

In a similar fashion, English imperialism provided a space for Vladimir to avoid
consciously confronting the Japanese NS requirement. As analyzed above, Vladimir
embraced Japanese native-speakerism in the sense that he associated himself as a
superior English speaker for the purpose of increasing his whiteness, which prevents
him from being alienated away from the white race. English imperialism provides a
space for this embrace to be possible in the sense that Vladimir found a place to
associate himself to the English language rather than Japanese language. Despite
living in Japan, Vladimir was recruited into an international company in Japan where
English was the common language within the company. This space, however,
resulted in further reinforcing native-speakerism in the sense that Vladimir invested
less in Japanese language and consequently results in possible negative experiences

under Japanese native-speakerism.
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As such, English native-speakerism preserves itself from the challenge of migrant
students through intertwining with English imperialism. First, it was produced in
educational institutions as an English-only space where English NS teachers are
positioned as superior to others. The stereotypical roles towards English NS and
NNS teachers are also produced in educational institutions. Second, English
imperialism which creates English-oriented spaces within Japanese society provides
the reason for migrant students to avoid investment in learning or identifying with
the Japanese language, which could lead them to more negative experiences under
Japanese native-speakerism rather than the intention of challenging it.

Conclusion

This chapter took a constructive perspective towards native-speakerist ideology and
unveiles how native-speakerist ideology in English education in Japan preserves
itself from the challenge of migrant students who represent a fluid reality that is in
contrast to the assumptions of native-speakerist ideology. Examining the experiences
of four migrant students who were learning English in educational institutions in
Japan, this chapter argues that native-speakerism intertwines with other ideologies
such as neoliberal meritocratic ideology, racism and English imperialism. While
English imperialism provides a space for native-speakerism to better produce its own
discourses, neoliberal meritocratic ideology deprives opportunity for migrant
students to challenge it and racism provides opportunity for migrant students to avoid
being racially alienated by embracing native-speakerism in various ways. Given
migrant student’s NNS status under native-speakerist ideology, it can be said that
this status tend to reinforce an ideology in which an individual alienates themselves.
Adding to David’s (2013) concept of internalized oppression, this chapter showed
that migrant students, as a minority group under native-speakerist ideology, exert
their agency in framing the discourses they encounter and actively reinforces native-
speakerism as a result. This thus provides a new perspective to reflect on native-
speakerism in the English teaching field.
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Abstract

Within the field of English language teaching (ELT), native-speakerism is shown to
be a dominant ideology that exerts influence on individuals involved within ELT
(Holliday, 2006), especially in countries where English plays a significant role in the
school curriculum as well as entrance exams, such as Japan (Houghton and Rivers,
2013). This chapter takes a constructive perspective towards Native-speakerism and
regards it as being produced and reproduced through discourses at the institutional
level, such as in school curriculums, teaching policies or teaching methods, as well
as at the individual level, such as daily interactions among individuals involved in
ELT. Taking a constructive position, this chapter views individuals as possessing the
agency to frame discourses and thus to exert impacts on native-speakerist ideology.
While native-speakerism was based on an assumption on the existence of a stable
community (Seargeant, 2013), scholarship has pointed out fluid phenomena exists
in social categories such as language, culture, race and ethnicity due to the increase
of mobile populations under the process of globalization. This chapter thus aims at
understanding how mobile populations interact with native-speakerist ideology
through four cases of migrant students learning English in Japan, who experience
both English native-speakerism in ELT and are also exposed to Japanese native-

speakerism in Japanese society.
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(Excerpt 1, Yuen, 1% interview)
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(Excerpt 4, Chau, 4" interview)
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